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Spelling Policy Template – [School Name]

Vision

[School Name] expects every pupil to acquire accurate, fluent spelling that enables clear written communication across the curriculum. Spelling is taught explicitly, practiced daily, and applied purposefully in authentic writing so that pupils become confident, independent writers who understand how the English spelling system works and how to select strategies that help them spell unfamiliar words. This policy aligns with the national curriculum for England and the latest inspection frameworks so that pupils’ outcomes in reading and writing are high and rising from the early years through to Key Stage 4. It recognises the strong evidence that habitual reading and rich vocabulary instruction support spelling development and broader attainment, including the Department for Education’s research on reading for pleasure and subsequent guidance.

This template incorporates approaches proven in classrooms, including explicitly teaching common patterns and conventions, morphology and etymology, and systematic, cumulative practice with prompt feedback. It also embeds a culture that promotes curiosity about words, their meanings and histories, and the deliberate use of memory techniques so pupils learn, retain and apply taught spellings when composing independently. Where appropriate, pupils’ progress is supported through targeted intervention and close partnership with parents and carers.

Legal framework

This policy is implemented within the legal duties on schools to deliver the national curriculum and to safeguard and promote pupils’ welfare. The following statutory and regulatory documents inform this policy and its procedures.

For all state-funded schools, the national curriculum programmes of study and appendices specify statutory spelling content, including English Appendix 1. The framework and appendices outline patterns, statutory word lists for Years 3 and 4 and for Years 5 and 6, and expectations for Key Stages 3 and 4.

Ofsted’s education inspection framework for use from November 2025 sets out how inspectors evaluate quality of education, behaviour and attitudes, personal development and leadership and management in maintained schools and academies. Inspectors consider curriculum design and implementation, including how the curriculum builds knowledge and supports reading and writing.

Independent schools inspected by the Independent Schools Inspectorate (ISI) should align practice with the ISI inspection framework, which evaluates curriculum quality and reading and literacy across phases and links to the Independent School Standards.

Schools with boarding provision must meet the National Minimum Standards for Boarding Schools (September 2022) and, where applicable, the National Minimum Standards for Residential Special Schools. Spelling and literacy teaching should be available to boarders consistently with day provision, with appropriate evening study support.

Data protection and assessment records must comply with UK GDPR and the Data Protection Act 2018; assessment information must be processed lawfully, used for the purposes described in this policy, and shared only with authorised parties. (For detailed operational guidance, schools should refer to the Information Commissioner’s Office.)

Roles and responsibilities

The governing body and trustees approve this policy, monitor its implementation, and receive termly reports on curriculum impact and pupils’ outcomes in spelling, including vulnerable groups and pupils with SEND. Senior leaders ensure the curriculum for spelling is ambitious, coherently planned and sequenced, appropriately resourced, and delivered by staff with the necessary expertise. Leaders also ensure assessment systems identify pupils at risk of falling behind and that effective intervention is provided promptly.

The subject leader for English (or designated spelling lead) maintains a clear, evidence-informed strategy for the teaching of spelling; supports staff professional development; monitors planning, teaching and work samples; reviews assessment information; and reports on strengths and areas for development. The subject leader oversees resource selection and ensures consistency of approach to classroom displays, word banks and the sharing of strategies with parents and carers.



Teachers deliver the agreed curriculum sequence, model strategies explicitly, provide daily practice and feedback, and ensure pupils apply taught spellings in writing across subjects. Teachers maintain class records, analyse outcomes, and adapt teaching for pupils who need more practice or different approaches.

Parents and carers are partners in reinforcing taught patterns and strategies at home. The school provides clear guidance on the methods used in lessons, communicates word lists or patterns for home practice, and signposts reputable support materials. Where concerns arise about progress, staff discuss support strategies with parents promptly.

Pupils are taught to take responsibility for improving their spelling by selecting and using taught strategies, maintaining personal spelling journals, and checking and editing their writing.

National curriculum references

This policy implements the statutory expectations of the national curriculum for English across key stages. In Key Stages 1 and 2, English Appendix 1 sets out required spelling content, including phoneme–grapheme correspondences, rules for adding suffixes and prefixes, and statutory word lists. In Key Stage 3 and Key Stage 4, pupils consolidate and extend accurate spelling as part of writing clearly and precisely for different purposes and audiences. Staff use the national curriculum (and Appendix 1) to plan progressive sequences and to select example words that embody the taught pattern.

Purpose

The purpose of this policy is to set out a clear, consistent whole-school approach to teaching and assessing spelling so that pupils build secure knowledge of the alphabetic code, patterns and conventions, morphology and etymology, and the metacognitive strategies necessary to spell accurately when writing independently. It ensures compliant coverage of statutory content and prepares pupils for internal assessment, statutory tests and, where relevant, GCSE. It also articulates the partnership with parents and reflects the school’s duties under inspection frameworks to implement a high-quality curriculum in reading and writing.

Intent

[School Name] aims for pupils to become confident, accurate spellers who can explain how and why words are spelled the way they are, transfer taught knowledge to unfamiliar vocabulary, and proof-read and edit effectively. The curriculum prioritises:

foundational code knowledge in the early years and Key Stage 1, linking phonics, handwriting and early spelling; 2) systematic teaching of spelling rules and conventions; 3) explicit instruction in morphology and etymology to build vocabulary and support deciphering unfamiliar words; 4) routine application of taught content in meaningful writing; 5) diagnostic assessment to identify and close gaps rapidly; and 6) a whole-school reading culture, recognising the strong evidence that frequent reading supports spelling, vocabulary and wider attainment.

This intent echoes long-standing guidance that reading widely and often correlates with better outcomes and that curriculum planning should secure progression in transcription as well as composition.

Implementation
Curriculum structure

In Early Years and Key Stage 1, high-quality, systematic phonics underpins beginning spelling. Pupils segment spoken words into phonemes and map these to graphemes, apply taught correspondences in writing, and learn common exception words. Teaching makes strong links between phonics, spelling and handwriting so children can produce legible, correctly formed graphemes while rehearsing sound–spelling relationships.

From Year 2 and through Key Stage 2, the school teaches the statutory spelling content in a sequenced programme that revisits and builds knowledge cumulatively. Typical teaching sequences include revisiting prior knowledge, teaching and modelling the new concept, guided investigation and explanation to generalise rules, structured practice in different contexts, and application with assessment through dictated sentences and independent writing. This sequence is embedded in class routines and displayed for pupils.



In Key Stage 3, the English curriculum reinforces accurate spelling in extended writing, emphasising morphology, etymology and disciplinary vocabulary across subjects. Pupils apply strategies to unfamiliar words encountered in literature, non-fiction and subject-specific texts, and teachers expect accurate spelling in classwork and homework. In Key Stage 4, pupils proof-read rigorously, using resources such as subject vocabulary lists and personal journals to eliminate avoidable errors. These expectations are consistent with the national curriculum programmes of study for secondary English.

Teaching approaches

Teachers explicitly model how to analyse a word, choose a strategy and check accuracy. Instruction covers phoneme–grapheme mapping, syllable division, rules for adding suffixes and prefixes, consonant doubling, and the role of morphology and etymology. Classroom routines include oral rehearsal, “say it as it sounds” for tricky elements, and deliberate practice using multi-sensory and memory techniques to secure retention. Pupils maintain personal spelling journals to record new learning, patterns and self-identified targets; journals are revisited to consolidate learning and shared with parents as appropriate.

A repertoire of strategies is taught incrementally and referred to across the curriculum, including look–say–cover–write–check, tracing and copying with self-check, segmentation, quick writing to strengthen retrieval, and building visual knowledge of word shapes and letter patterns.

Teachers provide frequent short practice episodes, build in retrieval of prior content, and require pupils to apply current patterns in sentence and paragraph writing so that success transfers beyond weekly tasks to authentic composition.

Resources and classroom environment

Classrooms display current patterns, model examples, word families and morphology maps that are updated each unit. Age-appropriate dictionaries and, where taught, etymological references are used to develop independence in checking spellings and learning meanings; explicit dictionary skills are taught progressively from Key Stage 1 through to Upper Key Stage 2 and revisited in secondary years.



Homework and home–school partnership

The school shares current patterns or word lists with guidance on strategies so practice at home mirrors classroom methods. Communication with parents is regular and clear, including workshops or curriculum information so families understand how to help. Concerns over progress trigger early discussion with parents to agree supportive actions.

Staff development

Leaders provide training on evidence-informed spelling instruction, including phonics-to-spelling links, morphology and etymology, memory and retrieval practice, and assessment. Professional learning is planned annually and responsive to monitoring findings.

Reading culture links

Because sustained reading builds vocabulary and orthographic knowledge that supports accurate spelling, the school maintains a strong whole-school reading ethos. Staff model reading, plan time for reading across subjects, and ensure pupils have access to high-quality texts. The policy reflects the DfE Reading Framework and the government’s renewed focus on reading in secondary years, including the forthcoming Year 8 statutory reading assessment; schools must monitor announcements and operational guidance to align systems and communications with parents.

Continuity and progression

The curriculum sequence maps the knowledge and patterns specified in English Appendix 1 across Year 1 to Year 6, ensuring repetition and increasing complexity. At transition, Year 6 to Year 7 handover includes recent assessment information, persistent error patterns and effective strategies for each pupil, so secondary staff can consolidate and extend. In Key Stage 3 and Key Stage 4, departments agree expectations for accurate technical vocabulary and integrate spelling instruction into disciplinary writing. Leaders ensure that interventions for pupils who did not meet end-of-Key-Stage benchmarks include decoding, fluency, vocabulary and spelling components based on diagnostic assessment.

Inclusion and equal opportunities

Every pupil receives high-quality classroom teaching of spelling with adaptations as necessary. For pupils with SEND or those who have fallen behind, teachers differentiate tasks, increase opportunities for overlearning, and pre-teach patterns or morphology as needed. Small-group and one-to-one interventions, selected on the basis of diagnostic assessment, are timetabled and monitored for impact. For pupils learning English as an additional language, teachers teach spellings in meaningful contexts, link spelling to vocabulary acquisition, and reinforce sentence construction so new words are anchored in use. Provision for high attainers includes extension to challenging morphology, classical and subject-specific etymology, and higher-frequency words found in academic texts; expectations for accuracy in independent writing rise accordingly.

The school’s approach ensures equal access to age-appropriate content, with additional scaffolding or acceleration as required, so that the vast majority of pupils meet or exceed age-related expectations.

Assessment, record keeping and data protection

Assessment is formative and summative. In lessons, teachers use responsive checks, dictations and short application tasks to evaluate whether pupils can apply current patterns and previously taught content. Periodically, teachers review independent writing across subjects to identify whether accurate spelling transfers to authentic composition. Summative checks occur at agreed points in the year to sample taught content and statutory word lists, always interpreted alongside evidence from writing. Records identify whole-class and individual gaps and inform planning and intervention.

Assessment information is stored securely, retained according to the school’s data retention schedule, and shared only with staff who need it to plan teaching or support, with parents through reports and meetings, and with external agencies as required by law. Where the Department for Education introduces a statutory reading assessment at Year 8, leaders ensure appropriate alignment of internal diagnostics so transition to secondary spelling and reading support is timely and proportionate, noting that published policy indicates a national diagnostic without high-stakes consequences for league tables.

Leadership and management

Senior leaders and the spelling/English subject leader quality assure curriculum implementation through lesson visits, work sample reviews, planning scrutiny, and analysis of assessment. They coordinate staff training and share effective practice. Leaders audit and procure resources to ensure each classroom has appropriate reference materials and that displays and word banks match current teaching. They report to governors termly on progress, including outcomes for disadvantaged pupils, pupils with SEND, and EAL learners, and on the impact of interventions.

Monitoring, review, evaluation and updating

Monitoring follows an annual cycle. In the autumn term, leaders review baseline diagnostics, confirm cohort-specific priorities and finalise staff development. In the spring term, leaders evaluate mid-year outcomes and adjust intervention. In the summer term, leaders analyse end-of-year writing and spelling samples and statutory assessment data where relevant, evaluate impact and set priorities for the next year. The policy is updated annually or sooner if national requirements change, including any updates in Ofsted’s framework, the ISI framework, or the Department for Education’s curriculum and assessment plans. Recent policy changes include Ofsted’s adoption of a revised inspection framework from November 2025 and the government’s curriculum and assessment review with associated reading and writing measures; leaders should check official updates each term.

Useful resources and external links

· Evidence summary on how reading for pleasure supports attainment and wellbeing, including implications for teaching and policy - https://assets.publishing.service.gov.uk/media/5a7c18d540f0b61a825d66e9/reading_for_pleasure.pdf 
· Statutory national curriculum framework for England detailing programmes of study across subjects, including English - https://assets.publishing.service.gov.uk/media/5a81a9abe5274a2e8ab55319/PRIMARY_national_curriculum.pdf 
· Detailed primary English programmes of study setting out statutory requirements and guidance - https://assets.publishing.service.gov.uk/media/5a7de93840f0b62305b7f8ee/PRIMARY_national_curriculum_-_English_220714.pdf 
· Consolidated secondary national curriculum document outlining subject aims and content for KS3 and KS4 - https://assets.publishing.service.gov.uk/media/5da7291840f0b6598f806433/Secondary_national_curriculum_corrected_PDF.pdf 
· Quick-reference guide to English Appendix 1 with statutory spelling content and word lists - https://assets.publishing.service.gov.uk/media/5a7ccc06ed915d63cc65ce61/English_Appendix_1_-_Spelling.pdf 
· Current DfE Reading Framework with guidance on curriculum, teaching and leadership to improve reading - https://assets.publishing.service.gov.uk/media/664f600c05e5fe28788fc437/The_reading_framework_.pdf 
· Policy announcement on strengthening secondary literacy through a Year 8 national reading assessment - https://www.gov.uk/government/news/focus-on-reading-in-secondary-years-to-drive-up-standards 
· Official government response to the Curriculum and Assessment Review outlining planned literacy measures - https://www.gov.uk/government/publications/curriculum-and-assessment-review-final-report-government-response 
· Ofsted’s Education Inspection Framework (from November 2025) explaining how schools are inspected - https://www.gov.uk/government/publications/education-inspection-framework/education-inspection-framework-for-use-from-november-2025 
· ISI inspection framework (interactive) describing inspection criteria for independent schools - https://www.isi.net/inspection-explained/inspection-framework/interactive-version/ 
· Statutory National Minimum Standards for Boarding Schools (September 2022) setting expectations for boarding provision - https://assets.publishing.service.gov.uk/media/64787a31b32b9e000ca96010/National_Minimum_Standards_for_boarding_schools.pdf 
· DfE training materials to support reading in secondary schools for all practitioners - https://assets.publishing.service.gov.uk/media/680bacceb0d43971b07f5bba/Supporting_reading_in_secondary_school_for_all_secondary_school_practitioners.pdf 

Operational template
· Policy title: Spelling
· School: [School Name]
· Responsible senior leader: [Name, Role]
· Subject leader: [Name]
· SENCO: [Name]
· Governor with curriculum oversight: [Name]
· Applies to: EYFS, Key Stage 1, Key Stage 2, Key Stage 3, Key Stage 4; boarding where applicable
· Review cycle: Annual; next review due [Date] or earlier if national guidance changes

Curriculum intent statement

[School Name] will ensure pupils learn accurate, fluent spelling through explicit, cumulative teaching of the alphabetic code, spelling conventions and morphology; frequent retrieval practice; and purposeful application in writing. The curriculum sequence follows statutory content and builds knowledge year on year, with targeted support that enables all pupils, including those with SEND, to keep up.

Implementation detail (to be adapted into the school handbook)

In EYFS and Key Stage 1, staff teach daily phonics and link decoding and encoding, handwriting and spelling. Children rehearse segmenting and blending, apply taught correspondences in short writing tasks, and learn common exception words in context. Teachers model oral rehearsal and “have a go” spelling before formal correction to encourage writing fluency.

From Year 2 to Year 6, each half-term is mapped to the patterns and rules in English Appendix 1. Teachers introduce new content by revisiting prerequisite knowledge, modelling generalisations and promoting active investigation. Pupils practise across modalities and then apply in dictated sentences and in independent subject writing; teachers give feedback that prioritises previously taught high-frequency and technical vocabulary.

In Key Stage 3 and Key Stage 4, departments plan for accurate disciplinary spelling in extended writing. English lessons continue explicit teaching of morphology and etymology; across subjects, teachers pre-teach technical vocabulary and expect accurate spelling in assessed work. Secondary leaders align practice with national expectations and with the government’s secondary reading drive, ensuring at-risk readers receive targeted support that includes spelling components.

Classroom routines and strategies

Teachers and pupils routinely use a consistent set of strategies, chosen to match the word and the need. These include visual and auditory encoding, cumulative handwriting practice for tricky letter sequences, syllable clapping, morphology mapping, and retrieval bursts. Pupils keep personal journals to record mis-spelt words, rules that help, and examples from their reading, and they revisit journals during editing. The school expects pupils to use dictionaries appropriately and progressively, with explicit teaching of alphabetical order and later, second-letter navigation, and with increasing emphasis on meaning and word families.



Interventions

Interventions are chosen through diagnostic assessment that pinpoints whether a pupil’s difficulty is primarily phonological, orthographic, morphological, or linked to vocabulary and memory. Small-group or one-to-one instruction targets the underlying need, uses the same routines and language as classroom teaching, and includes daily retrieval. Leaders monitor intervention fidelity and impact half-termly and adjust provision accordingly.

Homework and home communication

Home practice mirrors classroom strategies. The school communicates patterns and guidance to families and offers briefings on how to practise effectively. Concern about progress triggers early contact with parents to agree actions.

Assessment

Teachers check understanding within lessons, through short dictations and quick writes, and by sampling independent writing across subjects. Periodic reviews sample statutory words and recently taught content; leaders caution against relying on memorisation-only weekly tests and triangulate results with application in writing. Assessment informs planning, grouping and intervention.

Marking and feedback

Marking policies prioritise correction of previously taught high-frequency and technical words, support pupils in editing and self-correction, and build independence. Teachers schedule time for pupils to respond to feedback and record corrected spellings in journals for spaced retrieval.

Staff development and quality assurance

The subject leader coordinates coaching, shares exemplars, and reviews implementation through learning walks, book looks and planning reviews. Findings inform targeted CPD and resource allocation. Termly reports to governors summarise outcomes and next steps.

Appendices (to be adapted locally)

· Curriculum map – set out taught patterns, statutory lists coverage and assessment points for each year group, aligned to English Appendix 1 and secondary expectations.
· Classroom reference expectations – guidance on displays, current pattern posters, word banks, morphology maps and pupil spelling journals with examples from the school’s agreed toolkit.
· Intervention menu – entry and exit criteria, session structure, and fidelity checks for small-group interventions; incorporate phonics-to-spelling support for KS2 and KS3 pupils who still need it.
· Home practice guide – concise parent guidance that explains strategies used in school and how to support daily practice.

Review and approval

· Policy owner: [Headteacher or Deputy Headteacher Name]
· Subject leader: [English/Spelling Lead Name]
· Approved by: [Local Governing Body/Trust Board] on [Date]
· Next review: [Date]

Notes on alignment with current national guidance

This template reflects the current DfE Reading Framework and the government’s October 2025 announcement of a Year 8 reading assessment to strengthen literacy in secondary years. Schools should monitor DfE updates and published operational guidance to confirm timelines and data use. It also reflects Ofsted’s education inspection framework in effect from November 2025 and the ISI inspection framework for independent schools.

Policy copyright notes

This free policy template is licensed under the Creative Commons Attribution 4.0 International licence (CC BY 4.0). You may copy, share, adapt, and build upon it for any purpose, including commercially, provided you include a clear attribution URL linking to https://schoolreadinglist.co.uk and state that the policy was sourced from, based on, or uses part of content from https://schoolreadinglist.co.uk. Keep the attribution in the policy and any derivatives. No additional restrictions should be applied beyond the licence. Full licence terms: https://creativecommons.org/licenses/by/4.0/.
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